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PERSONALIZATION OF LEARNING
THROUGH THE USE OF TECHNOLOGY
Nguyén Vin Nam*
ABSTRACT

Personalized learning is tailored to each student’s strengths, needs, and interests
while ensuring the highest standards possible. Thanks to it, students’ interests and
abilities are engaged in authentic, real-world activities to promote the learning of
content area standards. In order to do so, technology is the tool that makes personal-
ized learning easier and more efficient. This research aims to apply technology to
facilitate personalized learning to help students get better result of study. In this
study, action research was employed to find out the theories of personalization and
its practice, and then apply it to the situation of Dong Nai University. After testing
the changes of the new approach, the research result showed that using technology
to personalize learning in the environment of English learning proved more effective.
It can be recommended for instructors to use in order to make students more inter-
ested in their learning and help them to improve skills needed for their future job.
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1. Introduction ial in a global market. It is difficult

Vietnamese economy has increas- when planning an academic career to
ingly been growing, which leads to the know whether we [educators] should
high standard of living and good quality concentrate on just one of these ele-
of life for Vietnamese people. Howev- ments, or be more reactive and adapt to
er, it requires that people are equipped the latest demand or trend, while at-
with enough levels of necessary tempting to keep the others up in the
knowledge and career skills to meet the air.” [1:1].
job requirements and social needs. In In order for students to have a good
the competitive working environment, quality of learning, various and differ-
the 21* century interpersonal skills that ent methods of teaching have been up-
are really essential for employees to dated and improved. Educators are reg-
perform well are mainly the skills of ularly most concerned about how to
communication, collaboration, problem- make their students excellent in their
solving, critical thinking and creativi- study and future jobs. However, lan-
ty.For this reason, education has been guage educators have indicated several
considered as one of the most important problems that affect English language
factors that contribute to the success of teaching and learning in Vietnam, and
the future well-qualified employees and the two biggest ones that influence the
also the economic achievement of the quality of teaching and learning are too
government. For this reason, “... educa- large class size [2, 3], and hierarchy re-
tors have been urged to prepare students lationship between teachers and stu-
for employment and to be entrepreneur- dents [4]. In order to resolve the prob-
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lem of large or even extra-large foreign
language classes, the support of tech-
nology through computer based activi-
ties could be a successful and effective
way [5]. Also, the problem of “hierar-
chy relationship between teachers and
students” would be solved by personal-
ized learning.

2. Research Objective and methods

This research study aims at finding
out the approaches of teaching that help
solve the problems of larger size classes
and hierarchy relationship between in-
structors and students, and its practices,
and applying them in the right medium
of teaching and learning at Dong Nai-
University. The research method is de-
signed as an action research of five-step
process that includes (1) identifying the
critical issue and research questions, (2)
looking at the literature review and clar-
ifying the theory, (3) planning a course
of action which involves changing
something in teaching practice, (4) car-
rying out the change, and (5) seeing
what effect the change has made [1].

3. Content

3.1. ldentification of educational
problem and research questions

Learning environment at universi-
ties is completely different from high
schools or primary schools. Most of
students have to live far away from and
to be independent of their parents, so
they lack the care of their parents.
Meanwhile, university educational sys-
tem requiring students to earn academic
credits is not similar to the educational
system of high schools, which makes
most students confused. In addition,
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university educators think that universi-
ty students are mature enough to make
their own decision of study. They,
therefore, do not pay much attention to
their students. Moreover, the class size
is large or even too large at universities,
which causes difficulties for instructors
to pay close attention to students. In an-
other word, students do not expect to
receive deep concern from their instruc-
tors. As a result, they get bad result of
their study or even a few leave universi-
ties without informing their parents or
schools of this. For these reasons, the
research questions are raised as follows:

1. What can | (the present re-
searcher) do to solve the problem of
large-size classes?

2. What can | do to make my stu-
dents more interested in their study and
get better results?

These questions guide the research-
er to find out the best solutions to the
mentioned issues.

3.2. Literature review and clarifi-
cation of the theory in research

Literature review helps to explore
existing information in the field of re-
search and provide the context for the
researcher’s own research. The objec-
tives of reviewing the literature are to
explore the existing research to see if
there are any problems stated and how
to deal with them [6]. According to [5,
7], large language class size of 60 or 70
students could be managed by carefully
designing class activities and with the
help of computer-based activities. This
will allow students to receive as much
individualized instruction as they need
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inside and outside of the classroom.
However, this is less likely to be done
in the context of the Vietnamese High
Education System where the typical
teaching method remains transmitting
knowledge from teachers to students to
prepare for the exam [8, 4]. The teach-
ing in a large class with students of dif-
ferent levels of understanding and a
white board, sometimes a tape player
negate all the efforts to try new teaching
methods of the teacher. For this reason,
personalization of learning is potentially
beneficial in terms of time, money and
effectiveness [9].

When reviewing the literature, sub-
stantial research has shown that person-
alized learning is considered as a good
way to make students more enthusiastic
to their learning and the way to perform
it well is using technology. We know
that all learners have different abilities
and experiences and will respond in
unique ways to learning opportunities.
An enormous challenge we face in our
public education system is how to equi-
tably recognize these differences and
develop learning approaches that help
all learners achieve. Creating tailored
learning environments for each learner
can increase equity by providing every
learner what they need to be successful,
regardless of ethnicity, first language,
culture, socio-economic background,
physical and mental abilities, or geogra-
phy.

Personalized learning refers to in-
struction in which the pace of learning
and the instructional approach are opti-
mized for the needs of each learner.
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Learning objectives, instructional ap-
proaches, and instructional content may
all vary based on learner needs [10].
Personalized learning is specifically
tailored to each student’s strengths,
needs, and interests while ensuring the
highest standards possible. Customi-
zation of education represents an im-
portant advance because it recognizes
that students come from different back-
grounds and have varied interests and
ability levels. Personalized learning fo-
cuses on these elements:
The pace of learning is adjusted
Learning objectives, approaches,
content, and tools are tailored and opti-
mized for each learner
Learning is driven by learner in-

terests

e Learners are given choice in
what, how, when, and where they learn
Learning is often supported by
technology [11].

A successful personalized learning
initiative has the following characteris-
tics:

* Students’ interests and abilities
are engaged in authentic, real-world ac-
tivities to promote the learning of con-
tent area standards.

» Teachers take on the roles of facili-
tators and coaches in the classroom ra-
ther than the dispensers of knowledge.

 Students take control over the
learning paths to achieve established
goals, building self-efficacy, critical
thinking, and creativity skills.
Technology enables students’
choices related to what they learn, how



TAP CHI KHOA HOC - PAI HOC BONG NAI, SO 11 - 2018

ISSN 2354-1482

they learn, and how they demonstrate
their learning.

« Formative assessment throughout
the learning cycle, supported by digital
tools, helps teachers and students ad-
dress weaknesses and build on
strengths.

* Progress through subject area con-
tent is measured by the demonstration
of proficiency in identified skills and
understanding.

* Technology is integrated through-
out teachers’ and students’ experiences
to support learning [12].

Researchers emphasizes personalized
learning is not a replacement for teachers.
Rather, it provides the data and strategies
educators need to make better pedagogi-
cal and interventional decisions to allow
students to learn in their own ways, at
their own paces [12].

The potential power and benefits of
personalizing learning are specified as
follows:

When the pace of learning is ad-
justed for each learner, all learners have
the time needed to demonstrate mastery.

e When learning is optimized and
tailored for each learner, and driven by
learner interests, it can be more mean-
ingful and relevant, which can lead to
greater engagement and achievement.

e When learners are given more
choice, they tend to take more owner-
ship of their learning and develop the
academic mindsets, learning strategies,
and self-regulated learning behaviors
that are necessary for meeting immedi-
ate goals and for lifelong learning.
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e When learning is supported by
technology, learners can receive more
frequent and immediate feedback
through formative assessments, quizzes,
and checks for understanding with re-
sults provided to teachers and learners in
real time.

With the right tools, learning
gaps that impede progress can be identi-
fied more quickly, allowing learners to
close those gaps.

The use of technology to provide
teachers with the ability to tailor instruc-
tion to individuals allows teachers more
time to provide targeted attention to
learners who are struggling or who are
progressing more rapidly than their
peers, rather than being forced to “teach
to the middle.”

When teachers can use technology
to identify or modify existing resources
more easily, teachers can then build
stronger and deeper relationships with
each learner and provide more resources
for dealing with specific challenges.
This can promote a greater sense of be-
longing among students by demonstrat-
ing that there are adults who care that
they thrive [12].

New theories and approaches of
teaching and learning “all seem to sup-
port the ideas of making use of technol-
ogy to increase the effectiveness of
teaching,... empowering students in
their learning process,... bringing inter-
active, communicative and authentic
tasks into the language classroom” as
cited in [13:138-139].

It is seen from the literature review
of personalized learning that using tech-
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nology to help learners to achieve their
learning goals and skills for their future
jobs is essential. When we consider the
systemic challenges posed by personali-
zation, it is clear that without digital
technologies, we are unlikely to be able
to meet the needs of learners. If we are
interested in creating personalized
learning environments in which learners
can create a coherent experience of
learning in diverse locations, collabo-
rate with experts in areas of personal
interest, track and review their own
learning across different sites and stages
of education, have access to resources
in forms and media relevant to their
language skills, abilities and personal
preferences, it is highly unlikely that we
will be able to enable all of these activi-
ties without using the communication,
archiving and multimedia affordances
of digital resources [14].

In student centered classrooms, stu-
dents meet core standards as they use
various methods and work at different
paces, based on their educational needs
and interests. In this way, students learn
how to learn on their own unique terms.
Special needs students can get addition-
al time and attention as technology tools
afford them unprecedented access to
resources. Gifted students can move
quickly to accomplish required skills
and then be engaged by more demand-
ing projects. Students master concepts
at their own speeds and in their own
ways via one-to-one learning.

Collaborative learning represents
another virtue of the personalized
online world. In addition to one-on-one
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learning, technology enables students to
collaborate with one another and work
with a range of interactive, instructional
resources. These resources can include
teachers, parents, peer tutors, volunteers,
and other interested individuals. Students
become engaged participants, spurred on
by regular feedback and challenging as-
signments.

Personalized learning is not the dig-
itization of traditional learning. It is the
individualization of learning through
use and mastery of modern digital tools
and collaborative strategies among
teachers, students, and peers who utilize
the unique possibilities of the digital
environment. Technology is the tool
that makes personalized learning easier
and more efficient.

Personalized learning does, howev-
er, require both a radical shift in the de-
sign of schooling and a better leverag-
ing of modern technologies, so that in
the course of daily teaching and learn-
ing activities, teachers may employ
formative assessment methods to track
learning needs and gains dynamically.
These resources and strategies must be
appropriate for each student’s learning
style, abilities, and interests in order for
each one to succeed. Researchers show
the benefits of using technology as fol-
lows:

e Technology tools, especially
mobile devices, allow students to assert
control over the methods by which they
learn, thereby personalizing their educa-
tional experiences.

Students can learn anywhere,
anytime when they are connected to sub-
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ject matter content by these mobile de-
vices. Yet, simply providing technology
to learners doesn’t necessarily make their
learning personalized. To achieve the sat-
isfaction of being connected with content
in meaningful ways, the learner must be
at the center of the experience.
Powerful, adaptive software can
help fuel meaningful instruction. Online
language laboratories, quizzes, lectures,
and lessons can all make what students
learn in the classroom more engaging and
relevant. These tools help to put students
truly in charge of how they learn, while
teachers keep students on track, creating
and discovering material to enhance the
excitement of learning [15].

Using technology in personalized
learning

Through the literature review of
personalized learning, the role of tech-
nology is really important. The use of
technology in the classroom is becom-
ing increasingly important, and it will
become a normal part of ELT practice
in the coming years. There are many
reasons for this:
Internet access- either in private
homes,or at Internet cafes- is becoming
increasingly available to learners.
Younger learners are growing
up with technology, and it is a natural
and integrated part of their lives. For
these learners, the use of technology is a
way to bring the outside world into the
classroom. And some of these younger
learners will in turn become teachers
themselves.
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e English, as an international lan-

guage, is being used in technologically
mediated contexts.

Technology, especially the In-
ternet, presents us with new opportuni-
ties for authentic tasks and materials, as
well as access to a wealth of ready-
made ELT materials.

The Internet offers excellent op-
portunities for collaboration and com-
munication between learners who are
geographically dispersed.

Technology is offered with pub-
lished materials such as course books
and resource books for teachers.
Learners increasingly expect
language schools to integrate technolo-
gy into teaching.

Technology offers new ways for
practicing language and assessing per-
formance.

Technology is becoming increas-
ingly mobile. It can be used not only in
the classroom, lecture hall, computer
room or self-access center; it can also be
usedat home, on the way to school and in
Internet cafes.

Using a range of ICT tools can give
learners exposure to and practice in all of
the four main languages Kkills - speaking,
listening, writing and reading [15].

Many students’ school lives are
filled with technology that give them
mobile access to information and re-
sources 24/7, enables them to create
multimedia content and share it with the
world, and allow them to participate in
online social networks and communities
where people from all over the world
share ideas, collaborate, and learn new
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things. For most young people, technol-
ogy is part of their daily lives. It has
been suggested that by the age of 21 the
average person will have spent 15,000
hours in formal education, 20,000 hours
in front of the TV, and 50,000 hours in
front of a computer screen Those young
people with access to digital technolo-
gies are already using these resources to
tailor their informal learning to their
own interests, to access information of
relevance to them, to communicate with
people who can support their learning,
and to share ideas and expertise within
informal learning communities [16, 17].

Personalizing learning through
project-based learning

Researchers indicated three concepts
that  helped me  think  about
how personalized learning could enhance
the great project-based learning.

Personalized learning helps stu-
dents access content  during  project-
based learning. Different students will
have different needs in working towards
the end goals of a project. A personal-
ized learning approach grounds teachers
in student needs as they work towards
authentic products. By contrast, an ap-
proach that is not responsive to individu-
al student needs might assume all stu-
dents should work through the same ac-
tivities as they build towards authentic
products. Approaching project-based
learning planning with a mindset of per-
sonalization helped make the skills and
analysis required of real-world project-
based learning more accessible to stu-
dents along the way.
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Project-Based Learning is a teach-
ing and learning strategy that engages
learners in complex activities. It usually
requires multiple stages and an extend-
ed duration more than a few class peri-
ods and up to a full semester. Projects
focus on the creation of a product or
performance, and generally call upon
learners to choose and organize their
activities, conduct research, and synthe-
size information. Project-based learning
is characterized by the following prin-
ciples: (1) Builds on previous work; (2)
Integrates speaking, listening, reading,
and writing skills; (3) Incorporates col-
laborative team work, problem solving,
negotiating and other interpersonal
skills; (4) Requires learners to engage in
independent work; (5) Challenges
learners to use English in new and dif-
ferent contexts outside the class; (6) In-
volves learners in choosing the focus of
the project and in the planning process;
(7) Engages learners in acquiring new
information that is important to them;
(8) Leads to clear outcomes; and (9)
Incorporates self-evaluation, peer eval-
uation, and teacher evaluation [18].

Generally, three phases can be sug-
gested in conducting Project-Based
Learning including planning, creating
and implementing, and the processing.

In the "planning” phase, the learner
chooses the project, locates the required
resources, and organizes the collabora-
tive work. Through these activities, the
learner identifies and represents a topic,
gathers relevant information and gener-
ates a potential solution. The second
phase is "creating"”, or implementing the
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project. This phase includes activities
such as development and documenta-
tion, coordination and blend of member
contributions, and presentation to class
members. In this stage learners are ex-
pected to build a product that can be
shared with others. The activities for the
third phase, "processing” the project,
include reflection and follow-up on the
projects. In this stage, the learners share
their artifacts in a small group or with
the entire class, obtain feedback, and
reflect on the learning process and the
project. Learners share each group's or
individual's project and exchange feed-
back [19].

It can be concluded from the litera-
ture review that using technology to
personalize learning is confirmed by
substantial research because it creates
the environment of communication with
students and educators, helps educators
save time in lecturing and scoring pa-

spend more time caring each individual
student in classes. Personalized learning
supports with their project-based learn-
ing to improve their job skills such as
skills of collaboration, communication,
critical thinking and creativity. For the-
se reasons, the present researcher be-
lieves to use technology to personalize
learning and teaching.

3.3. Action plan involving the
changes in teaching practice

Based on the literature review, a
course of action is outlined to carry out
the performance. The research was di-
vided into three phases:The first phase is
to test the Edmodo.com platform; the
second phase focuses on applying theo-
ry to practice; and the third phase aims
to check students’ progress and make a
comparison with their result of two
groups of students: control group and
experimental group in the research. The
three phases are summarized as in table

pers, which facilitates educators to 1, table 2, and table 3.
Table 1: Phase 1: Testing the Edmodo.com platform
Schedule Classes Subjects Job delivered

(Lyear) CDTAAK39 Marketing - Prepare lists of students,

Aug. 20— CDTABK39 Marketing - Create paperless classes,

July 30, DHNNAAK3 Marketing - Let students register the paper-

2016 DHNNABK3 Marketing less classes
DHNNABK3 Research - Create quizzes and let students
DHNNABK4 Research take the quizzes
DHSPAKS3 Research - Post some notices to paperless
DHSPBK3 Research classes
DHSPCK3 Research - Test the function of polls
DHLTSPK4 Research - Design and deliver assignment
VB2NNAK1 Research to students on Paperless classes,
VB2NNAK?2 Research - Test the application software

Screencast Omatic
- Test project-based learning
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Table 2: Phase 2: Applying theories to practice

Schedule Classes Subjects Job delivered
lyear = DHNNAAKA4 Research - Prepare lists of students, stu-

Aug.20 DHNNABK4 Research dents’ profiles, and create small

- DHNNACK4 Research groups

July 30, DHSPAKA4 Research - Revise rules of registration of

2017 DHSPBK4 Research students,
DHSPCK4 Research - Create paperless classes, class
DHLTSPK5 Research groups, quizzes, lectures in PP,
VB2NNAK3 Research - Post lectures, assignment (in-
DHNNAAK4 Marketing cluding projects) to paperless
DHNNABK4 Marketing classes
DHNNACK4 Marketing - Check students’ progress, give
CDTAA K40 Marketing comments to students
CDTABK40 Marketing - Get feedback from students
VB2NNAK?2 Pronunciation - Use the application software
VB2NNAKS3 Pronunciation  Screencast Omatic to make video

clips
- Design and deliver projects to
students

Table 3: Phase 3: Experiment with Control group and experimental group

1term

Control group

Traditional instruction

Aug. 20 CDTA4IA

Dec. 30,
2018

DHNNAO5B
DHNNAOGA
DHNNAOG6B
DHNNAO7B
DHNNAOQ7D

Marketing
Marketing
Presentation
Presentation
Research
Research

- Prepare lists of students,

- Check attendance

- Give lectures to students using
PP

- Use traditional assessment of the
term including a regular test and a
mid-term test

Experimental group

Personalized instruction

CDTAB41B

DHNNAO5SA
DHNNAO6C
DHNNAO7A
DHNNAOQ7C
DHNNAOQ7E

Marketing
Marketing
Presentation
Research
Research
Research

- Prepare lists of students, profiles
- Create paperless classes, quizzes
on Edmodo.com

- Prepare lectures in PP,

- Post lectures in PP and in video
clips, assignments (including pro-
jects) to paperless classes

- Check students’ progress, give
comments to students,

- Use new assessment by online
test and projects

- Get feedback from students

- Compare the final results of the
two groups.
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3.4. Performance of the action
plan in research

Tools used in carrying out the change:

Using platform of the Edmodo.com

The platform of Edmodo.com to
manage classes is applied to practice.
The purpose of using Edmodo.com in
teaching process is to create the paper-
less classes that help teachers deliver
assignment, give instructions to stu-
dents, supervise the given assignment,
control classes, exchange ideas, design
different kinds of exercises, keep an
eyes on and evaluate students’ progress,
enhance students’ assessment, interact
with students, and get feedback from
students. This class also helps promote
students’ self-study at home.

Use of ScreencastOmatic software

Screencast Omatic software helps
record lectures at home in the aim of
making video clips for lecture presenta-
tions that are used outside class. Lectur-
ers can create video presentations, up-
load them to You Tube and send their
links to paper classes for students to
download them and study them in ad-
vance at home.

Use of the sources available on the
Internet

Use some websites that contain

some interesting lectures available like
YouTube.com related to the subjects
taught in classes, and some other web-
sites providing reference materials
served for the course, post them to pa-
perless classes for students to get access
to the sources.

Use of the project-based learning
method

Projects are delivered to groups of
students in class after students covered
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each unit. Students have to do the pro-
ject in groups of four based on the
teacher’s instructions. Each project last-
ed for 1 week. When the students’ pro-
jects are completed, each group has to
report their output by recording it and
creating a video clip that is posted in
YouTube, and thensends the link to the
online paperless class or they have to
present their person to person report in
classes.

Process of applying personalized
learning:

For focused groups including 4
classes, at the beginning of the course,
students were divided into small groups
each of which has a leader. They were
given the learning objectives, assess-
ment methods, and instructions and
class code to register the paperless clas-
ses that had been already created.

Projects related to the lessons or the
course were regularly delivered to the
group, assessed and marked during the
course.

Lectures in Power point slides were
posted; some lectures in video clips
from Websites were also posted for stu-
dents’ reference.

Assignments, mini-tests, and mid-
term tests were posted to paperless class
for students to do online.

Polls were posted every week to get
the feedback from students in order for
the instructor to make adjustment of
teaching methods and assessment tech-
niques.

Systems of questions and results of
the mid-term tests were reviewed after
each course.

3.5. Effects of the changes made

In phase 1:
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Platform Edmodo.com proved ef-
fective in managing paperless clas-
ses.Some features of Edmodo.com such
as posts, assignment, quizzes and polls
work well. Students can interact with
instructors and other members of group
in a friendly environment.

Screencast Omatic software was
good at recording video lectures with
PP slides and sound

Project-based learning showed its
effectiveness in terms of building skills
such as creation, collaboration, commu-
nication, critical thinking, and solving —
problem.

In phase 2:

Platform Edmodo.com proved ef-
fective and reliable when using it with
large number of students. The quiz in
Edmodo.com used by the instructor to
give students tests was reliable for a
large number of students (about more
than 400 students at the same time). The
grading list of students were exported in
excel sheet were good and easy. Stu-
dents  ‘progress was completely
checked. Video clips created with
ScreencastOmatic software and other
sources were posted to YouTube and
the links were sent to the paperless clas-
ses for students’ reference. The result of
students after the course was improved.

In phase 3:

Attitude of students to personalized
learning: students’ positive attitude to
personalized learning was considerably
confirmed. When asked about how stu-
dents feel about the course, almost all
students surveyed concluded that the
course was useful and interesting espe-
cially in their chosen major. None of
them thought it was boring. Teaching
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approaches employed with the support
of technology proved to be effective
and enjoyable. The results of the survey
(N=107) revealed that 74.77% liked the
paperless class very much; 23.36%
liked it but not very much; only 1.87%
(two students) did not like it. In the
same vein, 49.53% felt that paperless
class is wonderful and useful; 49%
thought it was interesting, and only
0.93% seemed to be bored with it.

Learning objectives were mostly
achieved. The survey (N=102) showed
that almost every student got the articu-
lated objectives of the course: 7.84%
completely achieved the objectives,
63.73% got 70 percent of the objectives,
27.45% obtained 50 — 60 percent of ob-
jectives, and only 0.98% (one student)
got less than 50%.

Assessment methods of the course
showed clearly its effectiveness. Ac-
cordingly, 88.79% of students were
pleased with the teacher’s assessments
for the course; 11.21% were not very
satisfied. Nobody was unsatisfied with
it. In addition, when students were
asked if they were pleased with the re-
sult they got, 67.92% said they were
very pleased; 30.19% were not very
pleased, and only 1.89% (two students)
was not satisfied with their results.

The result of evaluating students’
progress also demonstrated students be-
longing to experimental group had bet-
ter result of study than the control
group. The result of 1% term final tests
of the academic year 2018-2019
showed that classes in the experimental
groups were higher than that of the con-
trol group. Table 4 clearly illustrates the
point.
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Table 4: The result of the experiment with the control group
and experimental group

Control group

Experimental group

Subjects Class No. of Average Class No. of Average
students  score students score
. CDTA41A 22 4.60 CDTA41B 23 6.63
Marketing DHNNAO5B 41 7.70 DHNNAO5SA 45 8.70
] DHNNAOGA 38 7.23 DHNNAO6C 33 7.24

Presentation pHyNNAOGB 33 6.90

DHNNAOQO7B 46 5.07 DHNNAO7A 45 7.22
Research DHNNAOQ7D 44 4.74 DHNNAOQO7C 39 7.04
DHNNAO7E 49 6.35

Comparing the result of the experi-
mental group with that of the control
group, it can be seen that the results of
the final tests in all of the classes be-
longing to experimental group are high-
er. In Marketing, class CDTA41B has
much higher average point than class
CDTA41B. Similarly, class DHN-
NAO5A is better than the control group
class DHNNAOSA. In Presentation, the
results of classes DHNNAO6A and
DHNNAO6B that belongs to the control
group are 7.23 and 6.90 respectively.
That is a little low in comparison with
the result of experimental group at 7.24.
In Research, classes belonging to the
experimental group gain far higher
point than the control group. Particular-
ly, the results of classes DHNNAOQ7A,
DHNNAO7C and DHNNAO7 rank at
7.22, 7.04, and 6.35 respectively.
Meanwhile, the results of the control
classes are 5.07 and 4.74.

It can be concluded that the results
of the experimental classes are much
better than that of the controlled ones.

4. Conclusion
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In order to fully prepare students
for the highly competitive labor market,
it is inevitably essential for educators
and university lecturers to honestly
think of the effective and practical ways
to equip students with professional, lan-
guage, and study skills that are neces-
sary and useful for their continuous
studies and future jobs. One of the prac-
tical ways of doing it is to look at the
students’ objectives that highlight the
development of learners’ background,
competence, strength, needs, and inter-
est. From the positive viewpoint, per-
sonalized learning helps lecturers de-
termine and adjust their teaching meth-
ods, select the right teaching material,
and even choose the assessment forms
to measure the outcome of students.
Personalized instruction aims at helping
students to achieve their learning objec-
tives as well, and with the support of
technology along with active learning
activities such as paperless class, and
project-based learning, lecturers can
motivate students to achieve their learn-
ing objectives. Particularly, technology
is used to facilitate the language learn-
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ing. Applying technology to teaching
English can save time of scoring the
paper tests, make it easier for students
to choose what, how, when and where
they learn to achieve their learning ob-
jectives.

The practical applications of per-
sonalize learning proved its effective-
ness through this. Students became
more motivated and more interested in
their study. Their knowledge, attitude,
and especially skills of communication,
collaboration, critical thinking, and cre-

ativity have been considerably im-
proved. Their awareness of self-study
was fostered. The outcome of their
studies was highly evaluated and the
learning objectives were achieved.
Because of the benefits and the ef-
fectiveness of using technology to per-
sonalize learning that have been
demonstrated by previous researchers
and through practice in this research, It
is strongly recommended to educational
practitioners, lecturers, and teachers.
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CA NHAN HOA NGUOI HOC BANG CACH SU DUNG CONG NGHE
TOM TAT
Cd nhdn héa nguoi hocnham ddp vmg véi wu diém, nhu cau va so thich cia
sinhvién trong khi van dam bdo cdc tiéu chudan cao nhdt c6 thé. Nho c6 né, sinh vién
co so thich va nang lycdwoc khuyén khich tham gia vao cac hoat dong dich thuc,
trong thé gidi thue dé thiic ddy viéc hoc theo chudn néi dung. Dé lam nhw vdy, cong
nghé la cong cu givip viéc cd nhan héa nguoi hocdé dang va hiéu qua hon. Nghién
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cuu nay nham muc dich ung dung cong nghé dé tao moidiéu kién cho viéc cd nhan
héa nguoi hoc, nham givp sinh vién dat két qua hoc tdp tot hon. Trong nghién citu
nay, nghién civu hanh déng da dwoc sir dung dé tim hiéu cdc 1y thuyét vé cd nhan héa
va thue tién cia né, va sau do dp dung né vdo giang day tai truong Pai hoc Pong
Nai. Sau khi thir nghiém nhitng thay déi ciia phwong phdp méi, két qua nghién ciru
cho thdy rang sir dung cong nghé dé ca nhan héa viée hoc tdp trong méi truong hoc
tiéng Anh t6 ra hiéu qua hon. N6 dwoc khuyén nghi dé gidng vién sir dung nham lam
cho sinh vién quan tam hon dén viéc hoc ciia ho va givip ho cdi thién cdc ky ndng cdn
thiét cho céng viéc twong lai.
Tir khoa: Ca nhan hoa nguoi hoc, ca nhan hoa, cong nghé, so thich cua sinh vién
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